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Introduction and Curriculum Coverage 
Rising Stars History is a complete curriculum programme for primary history which 
provides 18 half-termly units of work to ensure pupils gain a coherent knowledge 
and understanding of Britain’s history, their locality and the history of the wider 
world. It offers complete coverage of the National Curriculum Programme of 
Study for History (2014) and supports meeting the criteria of the new Ofsted 
Education Inspection Framework (2019). 

From starting points suitable for all, the units develop to provide appropriate 
challenges for KS1 and KS2 pupils of varying abilities. The units have key questions 
to develop the use of historical enquiry, as well as a focus on the acquisition and 
application of key subject knowledge, concepts and vocabulary throughout. 

Skills, knowledge and understanding in history progress through Year 1 to Year 6, 
being taught, developed and applied throughout the schemes of work. A range of 
opportunities are provided to enable all pupils to communicate their knowledge 
and understanding of the subject. Links are made within and across units to 
support pupils in making connections and in developing a strong overview of 
chronology, breadth and local to global history.  

Rising Stars History offers complete coverage of the National Curriculum 
Programme of Study for History (2014). See the Topic List at the end of this 
document for the titles of the units, the enquiry questions, the curriculum foci, 
and the Big Finishes. 

More detail about coverage is given in the KS1, Lower KS2 and Upper KS2 
Curriculum Coverage and Progression Charts (available online). All the units 
provide coverage of the National Curriculum Programme of Study statements to 
some extent, however certain units provide a key focus and some an assessment 
task that can be utilised to gather further evidence on progress, and these are 
indicated on the charts. The charts also contain expected standards for each 
statement at each year group, enabling teachers to track the course of 
progression through the scheme from start to finish. 

Structure of the Units 
Each year group includes the following: 

Three units, each written to be taught within a half term. Rising Stars Geography 
offers three complementary units per year – although they are separate, subject-
specific courses, the two courses can be used effectively in tandem, and 
meaningful links between learning are possible (the Curriculum Map also shows 
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how the topics link to the Rising Stars product Switched on Science, if your school 
uses this). 

Curriculum Coverage and Progression chart: Shows coverage of the Primary 
History National Curriculum Programme of Study and how it is taught and applied 
in Rising Stars History. It also gives an expected statement of progression for each 
year group. 

 

 

 

 

 

 

 

 

 

 

Curriculum Map: Shows the entire curriculum map for Rising Stars History and 
how you might use it alongside Rising Stars Geography and Switched on Science. 
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Rising Stars Progression Framework: Breaks down the History National 
Curriculum into individual statements with ‘what to look for’ guidance for working 
towards, meeting, and exceeding expectations to help teachers identify gaps in 
pupils' knowledge and understanding. 

 

 

 

Topic list: Gives an overview of all the topics in Rising Stars History, the key 
enquiry question, the main curriculum focus and the Big Finish activity (also at the 
end of this document). 

 

Glossary: Defines all the key historical vocabulary needed. 
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Each unit employs the same structure and includes: 

Unit Overview: An at-a-
glance overview of what 
will happen in the half-
termly unit. It offers 
practical advice regarding 
the resourcing and 
teaching the unit of 
work. It starts with the 
unit title and key enquiry 
question for the unit and 
includes these features:  

 

• Unit Overview: Information on progression – how this unit builds on previous 
ones and is linked to subsequent units. It also gives information on the Big 
Finish (the final task and the end of the unit) and how it showcases the pupils’ 
learning. 

• Related units: Indicates which other units in the scheme relate. 
• Knowledge, skills and concepts: Key history knowledge and skills developed 

through the unit. 
• Key vocabulary: Vocabulary children should come to know and understand 

throughout the unit. 
• Background information: The subject knowledge underpinning this unit that 

the teacher will need. 
• Cross-curricular links: Suggestions on how this unit could be used in a cross-

curricular way alongside work in other subject areas. 
• Subject knowledge and teaching guidance: The subject knowledge 

underpinning the unit for the teacher to learn prior to teaching. 
• Related books for wider reading: Suggestions for age-related fiction and non-

fiction books related to the unit.  
• Places to visit: Suggestions of historical places of interest to visit related to the 

unit. 
• Assessment: Guidance on how to assess the unit, linked to the Rising Stars 

progression framework and a focused assessment task. 
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Key assessment opportunity: Outlines what pupils working towards, meeting and 
exceeding expectations should achieve in the end of unit task. 
 

Session plans: Each 
unit has six sessions 
(based on roughly two 
hours for each), which 
move from a shared 
starting point to a Big 
Finish, where learning 
is showcased. The 
planning is entirely 
editable and flexible.  

 

 

• Learning objective: States the main objective of the session. 
• Key question: The pupils should be able to answer this on completion of the 

unit. 
• Knowledge, skills and concepts: Key history knowledge and skills developed in 

the session. 
• Success criteria: Expressed as ‘I can’ statements. 
• Key vocabulary: The pupils should acquire, understand and be able to use this 

appropriately. 
• Activities: Engaging activities, often using focussed questions, that introduce 

subject-specific skills and knowledge. 
• Subject knowledge: Historical knowledge the teacher needs prior to the 

lesson. 
• Resources needed: Lists additional resources that are provided as separate 

files, as well as any additional resources required. 
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Teaching slides: Walk 
through the unit and can 
be used entirely flexibly 
by the teacher, however 
they see fit. They provide 
all the photographs, 
images and resources 
needed to teach the unit.  

 

 

 

Pupil resources: Include all 
maps, images, scaffolds and 
pupil-facing materials, and 
many are editable for 
flexibility.  

 

 

 

 

End-of-unit quizzes: these can 
be completed independently 
or as a class. They allow 
summative assessment of key 
vocabulary and knowledge 
acquired in the unit.  
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Approach of the Units 
Within each unit there is time for the pupils to think deeply about an area of 
learning in a topic before they move on to the next one. They will have many 
opportunities to ask questions, discuss, communicate understanding and revise 
their ideas. This approach has led to the selection of some areas of knowledge in 
more depth within an area of study rather than trying to cover everything at a 
surface level. A key feature of Rising Stars History is narratives about the people 
and places in the past and how they are linked with society today. 

Chronological understanding 

Within each unit there is a strong emphasis on developing pupils’ chronological 
understanding. The introductory lessons include activities using timelines to locate 
the period, person or event and to consider it in relation to other periods studied 
and the present day. Pupils will be required to consider other events, people and 
societies occurring at the same time locally, nationally and globally. Timelines are 
provided within the teaching slides and these should be supplemented with 
others on view within the classroom. Ideally these timelines should be displayed 
from the beginning of the year and reference made to them throughout topics. 
Pupils could also have timelines in their history books with opportunities for them 
to annotate during topics.  

The Big Finish 

Each unit ends with ‘The Big Finish’ which is designed to consolidate, share and 
celebrate the learning that has taken place. Many have a strong cross-curricular 
link and provide opportunities for creative learning, for example designing a 
memorial in Year 1 or writing a Viking saga in Year 5. Where possible, there is an 
element of choice and flexibility so pupil and teacher interests can be pursued. 
These may also be adapted adapt to reflect the resources available in school, for 
example the proposed archaeological excavation in Year 5. Many provide 
opportunities for pupils to engage with other classes in school, parents and the 
wider community, for example creating an exhibition about the impact of war on 
the local area in Year 6. 

Local history units 

The local history units are introduced in KS1 and then developed in KS2. Although 
these units are intended to be taught in the summer, it is recommended that 
these units are planned and introduced at the beginning of the year. As these 
units are dependent on local sources of evidence these are the most difficult units 
within the scheme to resource. Introducing these units in advance, possibly via an 
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assembly for parents or a newsletter will help engage support in finding and 
preparing resources and sufficient volunteers to undertake activities outdoors.  

The units refer to classroom displays to support learning. These should include a 
range of questions from the unit including the key question and sub-questions. 
Subject specific vocabulary should be included with definitions. Timelines with key 
dates should accompany the display and, where appropriate, maps could support 
pupils in locating where events took place. Where possible, artefacts and texts 
should accompany the display.   

Visits 

There are a range of opportunities for enrichment experiences including learning 
outside the classroom. Some suggestions are provided for visits to museums 
related to the topic. A good starting point is always to contact any local museums 
to see if they have a relevant collection, workshop, outreach opportunity or even 
a loan box of resources.   
 
Rationale for Sequencing and Selection of Units 
The curriculum is designed to enable pupils to acquire a rich web of knowledge as 
the sequence and selection of topics builds on previous units and feeds forward to 
future learning.: 

• The introductory Year 1 unit ‘My Family History’ unit links with common 
themes of family, home and change covered within EYFS.  

• Within KS2 the British history units follow a chronological approach to 
support pupils in developing a clear long-term narrative across history.  

• Local history units are taught in the summer to facilitate the introduction of 
fieldwork. The three local history units become increasingly more 
challenging over the scheme as pupils engage with a broader range and 
more complex sources of evidence.  

• Some units are taught within Upper KS2 due to their more challenging 
content, for example migration and refugees in the Year 5 ‘Journeys’ unit. 
Additionally, studying at this level provides opportunities for investigating 
more complex themes for example government and democracy in the Year 
6 ‘The Ancient Greeks’ unit. Throughout the scheme, pupils are guided to 
make links between the topics taught.  

In the half terms where history is not taught, opportunities should be sought to 
maintain progress made within the subject. This could be through cross-curricular 
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work, for example in geography, or through the use of appropriate texts in 
literacy. Assembly time could also be used to introduce topics relevant to history 
and reinforce the use of key vocabulary and revisit concepts. 

 

Progression 
All pupils work on the same core tasks with accompanying materials. Those that 
grasp content and concepts quickly can go on to work on the ‘stretch and 
challenge’ extensions within a task. This will require them to go into greater 
depth, for example by making connections to other societies or time periods 
studied. They will be guided to look at concepts in greater depth, for example they 
will begin to categorise the causes of an event and to compare their importance. 
Those that are not sufficiently confident may be targeted for extra support.  

As the three Curriculum Coverage and Progression Charts show, skills and 
knowledge are introduced then revisited in different units and in different 
contexts. This enables progression to be identified, planned for, developed and 
monitored. Progress in developing skills and understanding concepts is achieved 
through meaningful connections with areas of historical knowledge.  

The key assessment tasks provided within the units provide criteria for each area 
of the National Curriculum with the expectations for pupils working towards, 
meeting and exceeding expectations. These statements can support you in target 
setting. 

 
Differentiation 
Rising Stars History is designed so that all pupils can and should receive their 
entitlement to history within a broad and balanced curriculum. Those working 
towards expectations will work on the same tasks but may need greater support 
and may not complete all levels of an activity. They may choose to demonstrate 
their knowledge and understanding orally or visually, to avoid limited literacy skills 
hindering their achievements within the subject. Where possible, pupils will be 
supported through paired and group work. Questions posed within sessions 
provide opportunities for all pupils to be able to contribute.  

Pupils working above expectations are expected to undertake activities with 
greater independence and to be provided with some opportunities to make 
choices on how they learn and can communicate their knowledge. 
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Assessment 
The assessment opportunities included in Rising Stars History are planned to have 
maximum impact on pupils while adding the minimum burden to teacher 
workload.  

Each unit has a key assessment opportunity which links with the Rising Stars 
History progression framework that is cross-referenced to the National 
Curriculum. It also links to the information contained in the Curriculum Coverage 
and Progression Charts. These assessment opportunities will enable the teacher to 
monitor progress made by individual pupils and review areas where the class or 
groups excels, or where areas of learning need to be revisited, developed and 
consolidated in a different context. The subject leader can also utilise the 
information to inform and further develop curriculum design, teaching 
approaches and resourcing. It can provide opportunities for moderation across 
classes and enable pupils to know how they are performing in the subject and 
what they need to do to achieve the next stage in their learning journey.   

Formative assessment opportunities are integrated throughout the units. Some 
are informal and depend on the use of talk, eavesdropping on pupil-pupil 
discussion, or teacher-pupil conversation, checking that historical vocabulary has 
been acquired, is understood and can be used correctly (associated with visual 
images where relevant). These opportunities check understanding, identify 
misconceptions, enable direct feedback and allow for adaptation without 
unnecessary elaboration or differentiation. 

Much of the evidence of pupil progress in history can be collected without adding 
extra workload or adapting teaching approaches. The use of a history big book or 
achievement folder, including images with annotations of the broad range of 
practical work covered, could provide a valuable source of evidence of impact. 

Finally, an online end-of-unit quiz is also included in each unit. These are designed 
to enable pupils to assess their own progress in acquiring knowledge and to 
support retention of the information. They can also provide the teacher with a 
quick check on where an aspect of learning needs revisiting and reinforcing. 

 
Application to the Ofsted Education Inspection Framework 
It is important that the school reviews the Rising Stars History curriculum prior to 
commencing teaching the units, and that the subject leader and all teachers are 
able to explain the key principles behind what is included and why it is sequenced 
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in a certain way. They will need to be able to provide specific examples from the 
units to demonstrate their advocacy of this approach. They also need to be able to 
demonstrate that they have carefully considered how it has been adapted to meet 
the priorities of the school and its pupils.  

Intent of Rising Stars History 

Rising Stars History provides a history curriculum that is ambitious and designed 
for all pupils. It is coherently planned and sequenced towards cumulatively 
providing the necessary knowledge and skills for the pupils’ future to empower 
them to take their role as informed and active citizens in the 21st century. Its 
emphasis is not just on historical knowledge but also skills and concepts. It has the 
same challenging academic ambitions for all pupils. They all work from a shared 
starting point to answer the same key questions.   

The content provides pupils with a clear understanding of how people lived in the 
past and what they believed to be important. Within the units there are recurring 
themes such as settlement, migration and religion which builds a stronger web of 
knowledge to ensure it sticks. Engaging with challenging themes will enable pupils 
to connect with what is happening in the world around them. It will enable them 
to engage in debate about what is happening today and use the past to inform 
those opinions. Over the course of the scheme, pupils will develop an 
understanding of how we know about the past through a range of sources of 
evidence and with increasing confidence will consider their utility and reliability. 
Following the scheme will ensure pupils benefit from a curriculum that enriches 
their lives and broadens their cultural experiences. This will lead to a better 
understanding of culture and heritage and a desire to engage further with these 
areas. 

Before embarking on implementing the Rising Stars History Curriculum it is 
important for the teacher to take some time to consider carefully if these 
principles are consistent with the broader school curriculum and apply to their 
pupils. They can then adapt and make any necessary changes to the content prior 
to teaching.  

Implementation of Rising Stars History 

Rising Stars History is designed to be delivered by non-specialists, with core 
historical knowledge identified and explained throughout. A breadth of teaching 
approaches appropriate to the content and desired learning outcomes are used to 
engage all pupils and enable them to not just acquire knowledge but to apply it in 
meaningful contexts. Appropriate discussion is recommended as a means of 
checking pupils’ learning systematically, identifying misconceptions and providing 
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immediate feedback. Questions and tasks to stretch and challenge the most able 
pupils are incorporated where appropriate.  

Revisiting ideas and concepts in different, more challenging, contexts in later 
units, using varied assessments and the inclusion of quizzes are all designed to 
help pupils remember content and integrate new knowledge into their evolving  
conceptual framework. Quality resources and materials are provided online to 
support the history curriculum and are sequenced towards the accumulation of 
skills, knowledge and understanding, working towards the next key stage.  

Evidence of impact in Rising Stars History 

The impact of Rising Stars History is evidenced through the pupils’ use and 
understanding of the knowledge, skills, concepts and specialist vocabulary. It is 
evidenced by the use and outcomes of the varied activities, assessments and 
quizzes provided. The broad range of approaches for pupils to communicate their 
knowledge ensures that everyone can demonstrate progression and impact. 

In particular, it is evidenced by the pupils’ ability, willingness and confidence in 
addressing and discussing each unit’s key question, giving a response focusing on 
historical vocabulary, skills and concepts. Pupils understand and can clarify to 
others what history is and the importance and value of studying the subject. They 
can explain to others how they are progressing and what they can do to get better 
in the subject.   

Support of Teacher Development 
Subject knowledge for teachers 

Rising Stars History focuses on the subject as an individual discipline and it sets 
high expectations for the quality of teaching within the subject. However, the 
structure and levels of support within the scheme take into account that most 
primary teachers and many history subject leads are not subject specialists. The 
core historical knowledge needed by each teacher is identified in the unit 
overview and in greater depth in the session plans. Sample responses are 
provided to questions posed to guide non-specialist teachers on expectations. A 
resource list with useful quality websites and resources is included to support 
further teacher research. 

 
‘Real’ history 

Teachers become familiar and confident in using an enquiry approach over the 
course of the scheme. This follows the same model in each unit with an 
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overarching question and then a series of sub questions. These are linked to a 
main area of conceptual understanding. Knowledge, skills and concepts are taught 
holistically and are underpinned by the pupils developing a good grasp of subject 
vocabulary. Over the course of the enquiry the pupils acquire the knowledge to 
move them towards answering the overarching question. Initial hooks are often 
used to engage the pupils within the enquiry. 

Using a range of sources of evidence, pupils will ask questions, suggest hypotheses 
and then go on to review and refine their original answers and ideas. As well as 
the prompt questions included, it is hoped that the pupils will develop skills in 
posing their own questions. Through this approach, pupils will acquire a model of 
learning whereby they are able to transfer knowledge and understanding from 
one period studied to another. Following this process, pupils (and teachers) will 
acquire greater confidence to take on the challenges of learning about a new 
topic. 

Each unit utilises a range of rich and varied primary historical sources. These 
include written documents, images of artefacts and artist impressions. Teachers 
are encouraged to support these by introducing artefacts (genuine if possible), 
oral testimony and the use of the environment. Within the enquiry pupils will 
develop a strong chronological framework of knowledge and will sequence events 
and periods studied. They will begin to develop a sense of history by identifying 
the key features within them. Throughout a topic, alongside acquiring historical 
knowledge, pupils will also develop historian skills. Some of these skills, including 
researching and communicating knowledge, are not confined to the study of 
history. They will also develop a better understanding of the big ideas in history, 
known as second order concepts. These include significance, change, continuity, 
similarity, difference, causation and consequence.  

The pupils will communicate their knowledge and understanding, and select and 
structure appropriate information in a variety of ways through oral, written and 
visual outcomes (or with elements of each). As the pupils gain confidence, there 
should be some flexibility to enable the pupils to choose which approach best fits 
the topic and activity.  

The Curriculum Coverage and Progression Chart and the key assessment 
opportunities will support teachers in identifying those pupils working at greater-
depth and ensuring sufficient challenge and pace. 
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Adapting to schools’ individual settings, needs and priorities 

Rising Stars History is inherently flexible. All resources are editable, so once 
teachers are confident with the material, they can edit it to suit a cohort, a setting, 
the school environment, a teacher’s specialist knowledge, interests, or topical 
events, such as the discovery of a hoard or links with a significant anniversary. 
They can introduce examples from their locality within the British history units as 
appropriate, for example swapping out the study of the Staffordshire Hoard with a 
local find during the Year 5 ‘The Anglo-Saxons’ unit. Historic England’s ‘Search the 
List’ website can support them in this process. Teachers can also build up their 
own resource of local materials, especially photographs, plans and maps. 

Some links with other subjects have been identified, but it would be possible to 
adapt the materials to accommodate cross-curricular teaching, if this is the model 
a school prefers. Even if a school does not favour this approach, all schools should 
consider how history can link meaningfully within other areas of learning within 
the school curriculum prior to embarking on the scheme. 
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Authors and endorsement 

Rising Stars History is a new edition of Rising Stars Voyagers History, written by Alf 
Wilkinson, Tim Lomas, Helen Lewis and James Passmore, and consultant Bev 
Forrest. 

This new edition has been written by Bev Forrest, an experienced primary history 
teacher and teacher trainer. She has a long-standing partnership with the 
Historical Association and is Chair of the Primary Committee. She organises the 
Yorkshire History Forum on behalf of the HA, providing CPD for both primary and 
secondary teachers. She also works for the HA as a Quality Mark assessor and 
frequently visits schools across the country.  

Bev is a member of the editorial board for Primary History and was part of the 
team responsible for its successful relaunch, as well as a frequent contributor to 
the journal. She is also a contributor to Teach Primary and is the co-author of 
Digging up History: Archaeology in the Primary School. She is well respected in the 
field of museum education and has worked as a consultant for Leeds Museums 
and Galleries.  

In recognition of her work in primary history, Bev was appointed an Honorary 
Fellow of the Historical Association in 2015. She is one of only three primary 
teachers to have been awarded the status of Chartered Teacher of History.  

The accompanying teaching slides for the units were produced by Stuart Tiffany.  
Stuart is an experienced teacher and history coordinator, who currently teaches in 
Leeds. He is a member of the Historical Association’s Primary Committee and has 
delivered history CPD across the country. He runs ‘Mr T does Primary History’ to 
promote high quality history teaching through practical, enquiry driven 
approaches. 
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